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A

Foreword

This evaluation study is the first evaluation

utilizing-this particular model that has been donon

the Fredonia Migrant Program. SinCe the Fredonia...Pro-

gram was the first of its kind in New York State it

seems proper that-it should be the first one to take

an in-depth look at itself.. Hopefully, as a result of

this study the model can be adapted for the evaluation

1

for the other tutogial programs across' the state in
4

setting up their evaluation procedures and eventually

nationally.

A very important factor which contributed to

the success of this study was the cooperation between

two segments of the college and individual public

schools. The participating schools are listed in this

report, but it should be noted that the principals,

teachers, and students within each of these bchoole .

gave willingly of'their time. and facilities:to make all .

the information available.

In conclusion, it should be pointed out that

without the-dedicated effort of«tha staff of the Teacher

Eau Cation, Research Center, this evaluation-Vould not

have been possible.

-1-

7..

Di. James F.'Symula
Director
Fredonia Migtant,Program

4
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participplting Schools

I

Brocton Elementary School
,

Brocton, New:York 14716

Dunkirk Senior High School
Dunkirk, New York 14048'

Dunkirk Junior High School
Dunkirk, New York 14048

Dunkirk Public School #3
Dunkirk, New York 14048'

Dunkirk Public School #4
Dunkirk, New York 14048

Dunkirk,
Dunkirk,

Dunkirk
Dunkirk,

Dunkirk
Dunkirk,

Public School #5
New York 14Q48

public School` #6
New York 14048

Public School #7
New York 14048

Forestville 'Elementary School
Forestville, New York 14048

Fredonia Intermediate Sgho21
Fredonia, New York 14063

Eagle Street School
Fredonia, New York 14063

Gowanda Senior High School
Gowanda, New York 14070

Gowanda Elementary School
Gowanda, New York 14070

Holy Trinity R.C. School:
.,Dunkirk; New York 14048

Brant #1 Elementary School
Angola, New York. 14006

)

Farnham Elementary School
Farnham, New York 14061

John T. Waugh Junior Hugh School
Angola, New_York 14006

. Hoag Elementary School
Angola, New, York 14086

Anthony Schmidt Elementary School'
Angola, New York 14006

Mayville FleMentary School
Mayville, New'York 14757

North Collins Senior TAO School
North Collins, New York 14111

North'Collins- Elementary School
North Collins, New York 14111

. 'Ripley High School
Ripley, New York 14775

Ripley Elementary School
Ripley, New York 14775

St. Mary's R.C. School
Dunkirk, New York 14048

Babcock School
Silver Crpek, New York 14136

Main Street School
Silver Creek,. New York 14136

Silver Creek...Jynior-Senior High
School

Silver Creek, New York 14136

Westfield Academy and Central School
Westfield, New York 14787
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EVALUATION, OF THE FREDCNIA:OUTREACH PROGRAM

-

This evaluation report describes the design, installation, process,

perceptions, and prOdodt outcomes of 'the Reading and,tii LEAD' components

ofthe Fredonia Outreach Program. Part.A of the report deals with the

Reading compont, whereas the LEAD component described iii detail- in

Part B. The reader will find in this report some very effective steps in

-program planning and implementation. For example, the program-wat

specifically delimitedto migrant children within

region. The specific goals of the two components

clearly delineated with evaluation procedures and

a specified geographic

of the program were

/)
schedules for gathering

data built into the program. The project director and the project staff

had given themselves sufficient 'time to "work out" many of the problems

.

inherent in any'progrqr.

Results of the data indicate that the program was successful in

achieving its stated aids. Of course, the durability of the results can

be measured only in a 10110w-1p study.

Ratiohale'

One of the major concerns of educators is the problem of "educationally

disadvantaged" children and their inability to achieve academic success.._

These children come more frequently from Amines who are poor, black,

or who live in inner cities. In Npw YorkState, children of families

of migratory seasonal farmworkers also live in conditions that contribute

to educational disadvantage. According to Kleinert (1969), the migrant

child learns as soon as heibegins school that:'

He is one of a disliked minority, disliked by ones whose'
views are by far the most important to him the other

children.... He is quickly categorized as almigrant; he
learns where he stands in the unique caste system
rigorously observed by children. Except foemigrant
children, every child leardi to cope with the caste system
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of his peers. Fle learns that-there is mobility in this ,. .
q,-

system, that yesterday's clown can be tbillorrowls hero.

The migrant child does not have this Chance. When in

school he confronts the rest of the world for the first

time..
4

w .

n /

We have here, then, i situation which should present a -

,challenge to-the educg.tional system in the Migrant a*a,
an opportunity for it to penetrate these deep and'earry

sensitivities of children and throw light upon them.

a Whatever essential human values are associated with tliem

can be reexamined and perhaps reordered. UnfortunitelA

j the school finds itself.hampeied by the attitudes Of the -

adults of the community, by the number of children edth

teacher .must work with, and, most critically, by the

limitations of its teachers' owe backgrounds.- So the
.greatest single effect the school could have is lost ...

the first year it deals with them. It cannot make them'

feel-wanted; therefore it nnnot educate them. (Kleinert,

1969, p. 92).
.

.
. .

In addition to poor self concepts, emigrant chldren4s impoverished'

\
environment produces inadequately/ developed prosocial values, and

many emotiOnal'problemS.

In the cognitive domain, th

\

Characteristics of Migrant childreni\

related to education are perceptu 1 and, language deficit, depressed

intellectual. development as measured by IQ tests, and low achievement

in school. They discouraging effects of impoverished environment

have been thbroughly investigated by Bernstein (1661), Ault (1961),

Bloom D964), and Deutsch:(1968).

Deutsch (1968) found chat children living in slums do not. get

Tortunities
to develop the auditory and visual disCriminations needed

for spccess'in language arts,' reading, and other school work. 4ernstein

(1961), after an extensive analysis of the language of disadvantaged

children, found,the following charateristics:,



-

1. Short, gramatically'simple,' often unfinished sentences with
,

a poor Syntactical form stressing the active voice.

Z. Simple and repetitivesuse oconjunCtions (so., then, because).
.

3. Little use Of subordinhte clauses to break down the initial

categories ofthe'dominant subject.

4. Inability to hold a formarsubject.through a speech sequence:

thusji dislocated informational content is facilitated.
,111,

5. Rigid and limited'use of adjectives and adverbs,

6. Infrequent'use of impersonal pronouns a4subjects,of

conditional clauses. I

7. Frequent use of statements yhergothe reason and concldsion

are confounded to produce a.categoric statement.

8. A large number.gf-statements and phrases which signaP a

.requirement,for the previous speech sequence to be reinforced:

"Wduldn't,it? You see? You kriow?" etc. This process is

termed "sympathetic circularity:"
0.

9. Individuil selection from a,grOup of idiomatic phraseS or

sentences will frequently occur.

10. The individual qualifidtion is inthe sentende.organization.

It is a.langage of implicitmeaning.

That impoverished dienvironment during ancy and early - childhood

retards th development of the indi4jUal has been documemted by HUnt
4 .

,

(1961) guld.i3loom°(1964).' Bloom'esti4ted that 50 percent of mature

intelligerIce is achieved by age 4 and that a deprived and an abundant

environment can result, in difference in intelligence scores of at

least 1p IQ points until age 4 .and IQ points by the age of 17, years.

0
. 4
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These ;findings suggest that; "It might be feasible to discover ways,
, .

to govern' iligt:aaircin06414 espiCially during, the early years of
,4.___ p.- . . .0 ,. Le ..

their development, -to achieve a,substantially faster rate of-in-
'...

,tellectlial development. and a SUbstaintially higher level of intellectual

,-

tapaeity." (Hunt; 1961, p. 363):! 4

r
I

4

I. General Objettive:

II.

The Program Design

In view' of'the bove findings',' it was not difficult to

formulate the objectivqi of,the Fredonid'Outreaok Program. The,

general purpose of,the program,was tp provide fbi- each migrant

child -the educational treatment that will be mpit effetive in'
4

developing the child's potential: r'

44

Specific Objectives.

. -440Asa direct result" of theFredonia Drutreadh.prOgram, it '

Was expected that the migrant students would have the following

I. Ability to 'speak clearly with all speakers of English,

-2.

3.

4.

5.

1

Ability to read standard 'English.
I I*

' 4 ,

Ability to write standai-d English.

6

Increased self -col idence. 4.

Increased enthusiasm for participation and achievement

in the Classpath.
,

,T

ye

If
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6. Increased willingness to communicate -with speaker's!

Of standard English.

7. Increased awareness of the importance of standard

spoken English in appropriate situatio

8. Ability to imitate difterentpatte ish.

9. Ability to hear and distinguish between st ish

and non-standard dialects.

,Increased motivation for'learning.

11. Increased'favorab/e attitudes Trard school.

'Whtl.t the reading component of-the program sought to achieve the-

above objectives, by prOvidang remedial reading instruction using'the

tutorial apProaCh-fhe LEAD component it lyed parents and community,

. .

. in bringing abaft& Changes in child attitude, motivation,-and.beh4viori
4

III. Students.
%,
.-

school;There .are a,, large number oflkigrant children of age in
4

New York iStafe., According to the definitions dev4Oped by'the'

Bureau of Migrant EduciFtion,- the migrant child can be:

1. Interstate Migrant. A child who has moved,with a parent

orlOguardian within,the paSt year across,State boundarier.

in order that'a parent, guardian or member of his

immediate family-might secure temporary or seasonal employ-

Ment in agriculture or in related food processing actiVities.

2. Intrastate ,Migrant. A child who has Moved with a parent

or guardian-within the past year across school district

boundaries,within.a State in order that a parent,

guardian or member of his immediate family, might secure

eir
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temporary_ or seasonal employment.in agriculture or in
, b

related food processing activities./ ')

..
. /

Using the atiove definitions and in cloge contact with census'

:takers in Chatkauqua, Cattaraugus,,and southern Erie Counties,

children who qualified undef the migrant guidelines were identified
.

and approval of school adtinis9trators ofschool districts in Which

these children were enrolled was sought for. participation in the

program.. The parents of these children were also contacted and the

Fredonia program was e*lained to-tkom. If the patents wished their

children to participate, they were asked to sign an enrollment

sk.

authorization focal.' The program was instituted in 17 school districts
. ;

with 390 migrant children. Thus, the children involved in the program,

though far fr, a'homogeneous group,have in common many obser061e-

tharacterist s thattwere taken intd consideration when planning

iastructi

2.

1 activities:

1 Students are migrant children.

A majority of themat the time'of entering the program

could not speak standard English.

All of them came from homes in which standard English
ay

is neitherpoken nor encouraged.

4. A majority of them felt that they would be ridiculed

if they used standard English in the \r cohmunity.

S. A majority of themwere low in self concept, totivation

for leainingr and attitude toward schOol.

a
14 1
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Staff

A. Tutors. ,The most important persons in the program are the

individual tutors, who were selected on 'the basis of-

interViews with, the prograil staff, and thee only educational

background that Was required was a higlischool diploma. 001

a result, thetutors come from all walks of life and have a

1

myriad of educational backgrounds. The important point ,is

that a college education was not a pre-requisite for becoming

a tutor in this program. The major criterio' for the

selection of tutors was that,they should be enthusiastic,

genuinely love )yids, and convey a tacit of preiudice toward

migrant children.
-

B. ,Field Goordinatdr. Tutors loo,Icto the field coordinator to

provide the day-to-day support for the program, setting up

the initial schedules for the tutors, supervising their

reading prescriptions, and maintaining good public rell-Lons

between the school and the program.' The person

to possess a thorough background in reading and

sert4id 'was

a working

knowledge of the public school operation both at the class-

room level and at the administrative levels. A public

school teacher with.a great dtr of experience in the class-

room was hired as a field coordinator. Specifically, the

field coordinator was to be responsible for the following:

1. Set up schedules for tutors in the individual school

system.

2. Gather necessary materials for tutors in the field..

15

-at

4,
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2
if Supervise tutors in field.

.4 Keep appropriate Teoprds for tutors in ;he

' program.

5. Coordinate trans 'e% record system when necessary..
e

6. Gather evalUation data.

Compile evaluation data.

8. Assist the project director

development:

in curriculum

q. Project Directdra. the responsibilities of the project

director were the following:.

1. Supervise'budget.

s

2. Supervise tutors in-.tle field.

3. Set up and organize training'programs for tutors.

4. Recruit', interview and hire tutors and substitutes

for the program.

S. Set up, organizellrid 'coordinate future Outreach

Programs foI adults.

71

8.

Act as a re-source person and/of consultant for ocAer

regional operations across the State.

Compile evaluation data.

Coordinat=e ¶total program of the Bureau of.Migtant

Education.

4
4-

16
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E. LEAD Program Coordinator. The coordinator of the LEAD.

Program was responsible for thefollowing:'

1. Coordination of fiscal resources.

2. Planning and implementation of all, phases of the

program.

3. Selection and supervision of LEAD staff.

4._' Maintain-liaison with.school administration,'Board

of Education, community, and the Fredonia Outreach

Program.

S. 'Work directly with parents in individual and group

sessions.

dor
' 6., Act as a resource person for staff,' parents and

children:

Explore'possibilities for further program development..

8. Collect and disseminate evaluation daV

ta for all phases

of the pro7me' ,N

9.

4;t

Provide any special training required for the LEAD-

Program staff.

. F. LEA1QpInstruAk. yil6 instructor in the LEAD Program ,was

responsiblee for the followins:-

1. Organize activities ta achieve project objectives.

2. Instruct small groups of cinirenin the various

activities.

(

17,
p
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4
3. Make home visits and represent the Fredonia Outreach

Program to the community.

4. Work with the coordinator. in collecting and
.

disseminating evaluation data.

G. LEAD Language Instructor. The person in this position was
J

responsible for the following:

1. Arrange pre-school activities.'

/". 4"

2. 'Establish sequential program of language development

aging readiness for all children Who need it.

. Coordinate all reading activities'involvinethe

reading'tdtor;:

4. Work with the LEAD coordinator in collecting and

disspninating evaluation information,-

.The LEADstaff alsoh,included.two reading tutors, one arts and

45-

andcrafts.tutof, one clerk- typist, and special paient tutors.

ACtiVities t.

Training of Tutors. Tutors of milant children in the Tutorial

Program were prOVided staff development experiences to enable them

to:, ( 1) determine the instructional reading level of individual,

. , .

grandchildren through thefuse df the Spache Diagnostic Scallig

jSpach0,1972); (2) determine the independent reading level of

.

individual migrant children through the use of the Spache Diagnostic

Scale; (3 assess the needs of individuak migrant Children-in the

area.of readingNrough the use of tNe'Random rouseyCriterion Reading

Program (Hackett,. 1971); (4) prescribe and each to the needs of

I

. 18-
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individual with whom the tutor is working;' (5),work with.eath

'Migrant childahild in the areas of

sis, vocabulary development

ollotang, Comprehension skills,

and word -study skills;.apd

,tic principles, strlaCtuial'

, concept development, directions

locatidn skills, iNdependent,read
t- e

(6)'evaluate the effectiveness of

the material's and program.
, , . - ... .

'Training of these tutors was done.by,a t4im og teacher's who
. , -- % . % ' :. --

1were participapis in the stimme .workshop, The training period was J
, .-

. , ... s . . , . .w
, ., . . , . . 1

. a' proximately, weeks in. length and dywas an;adaptatiofi of ,the

,

t fining program presented-byjhe tam franBrowara =Florida.
rt

14 ,training sessions,:tOak place' gat niiht;_andfollowing the, success-
.

.

fui'completion:ot this Ihing, the tutors were' placed in the
,

.;. AP

various clidster schools: Detail4d-,iiitOring:6-.aining*aLvitiesare

'Oleicribed ,in Appendix A , .

.*

f 4

4

Thestaff.in the LEAD component at kip)e also' received staff

development experiencee.,!Spiefiically,.,thw.expeaences%enabled
' "'

lr ' ,

the staff to: (1) conduct; field ,(2)",d4el*Jactivities which
.

were learned by older sttadents who, 30. `turn. petformed ,these, activities
... . _... .

.
for younger children; '(3) ,involVe.ydirii childrgn j.ris nal:41g things

.e

. and the focus was:cn:prodUCtive:thinking; ad (4) to evalpate ths.

!eflectiveness of the program.,

r. %.*

B. TheAtirocess: Atypical tutorial session consisted of,thetollowing
. A

,stepS: -(1) the tutor, hascNI on the-knowledge,of.individual migrant

dhildi2en,,came prepared to help the child in particular reading
A,.

1

skill(s) and to accomplish' related *iXstrlictional obj'ective(s);

12) the tutor tested the child to determine the instructional, and

wx

ar.

19r

I)
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indepenaegt- reading levels *through the use of the Spache Didgnostic

Scale; (3) the tutor used the Random House Criterion Reading

materials to-determine process skills reldted tq the diagnostic

outcome sk,ill; (4) t1e tutor provided instruction and curriculum'

materials appropriate to. the Child's needs; (5).the'ttitor evaluated

// the tutorial interaction; (6) the migrant child continued receiving,

tutorial assistance to his needT the Childwas found to be not

capable of performing the task& related to the particular skill;

(7) tl-i'tutor moved the child to the next skill if the tasks related

to the previous skill were sucCessftilly completed by the child; and

(8) the tutor completed the evaluation of the tutorial session..

In case there were mor *an One child in a particUlar tutorial

session, the tutor came prepared with various, kinds of materials
- ..

. .
. .,.

. .

,

t- and demonstratiOn techniques (see Appendix13). This helped the tutor

; .

to provide individual attention to *lie child while the other child Was

.independently involved` dth relevant materials. Each tutorial session

was between 30 minutes to 45 minutes.

In the LEAD component _of tie program, children met each Tuesday
1

and Thursday after sthodl until 6)00 P.M.and on Saturdays from

,'9:00 A.M. to 3:45 P.M. A typical day covereca variety of experiences''

such as dramatics to help language development, structured science

activities to help children identify local plant and animal lite, arts

and Crafts activities, ,color photography, cross'grade tutoring, and

field trips. These activities can be grouped into three categories:

.

.Field trips, in-class learning and parent-cammunity involveMent..

.4

20
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a' Evaluation .

Evaluation is a complex activity; many attempts have been made '

to define 'it at ah abstract,-vertial level, Many evaluatibh models '

have,been proposed. Provus' model of evaluation was used to assess
. .

the effectiveness of the Fredonia Outireadh Program. Having defihed

the program design and standard ix the preceding pages,'the neXt'step

was to collect inforMat-ipn about the program's installation thrdu

field observations. If discrepancy is ound between design.and

performance, it be Adedto the program. staff to redefine the

.

program"or change installation procedures. It is the contention of

'the writers of this report that the compariSon of observed aspects of

the program in the field with the design is a very essential'part of
- -

any evaluation program. iiithoui,thisdomparison, an evaluator might
4 %Nab

be assessing 'non-eVents" (Charters and Jones, 1973, pp. 5 -7)..

Congruence Testing. ,'

Tor congruence testing, the program staff was interviewed. and
4

,observed in the field. It was found thatthe input elements con-

,

sisting of student and seafferformance measures, process variables

such as student'arid staff activities,_ and outputiariables suCh.as

. goals of the programdid not differ from what was stated in the.
.

program design,. pisexample, the major putpose of the program,
. /

according to the staff interview, was to help children in reading

and to'develop their self image; the staff had received training

in tutoring; and the staff had been made familiar with the materials.

The interview data clearly indicattd that the 'program was being

SI
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installed in accordance wiAh.the design. -At this stage the

evaluation staff sought to collect information. about student-staff

.1

interactions. A checklist (Table-1) was developed to Observe the

tutopial interaction.

Table 1

SysteMatic Observation.of Tutorial IBteraction

Tutor's Name ;,..Obserlier's Nan*

School Date

Teacherls Name utee's Name

4 DIRECTIONS: This checklist has been developed,to observe the following
'categories of behavior of tutors. Every effort'has been made to specify
the categories behaviorally. It is suggested that you should go through
this checklist carefully. It will increase'the reliability and objectiyity
of observatio . APol1 are asked to mark the occurrence or non-occurrence
of the ar category of behavior during observation. Use' P or N to
indicate the occurrence or the non-occurrence.

Part A.

1. Tutor has Criterion Group Record Booklet.

2.. Each tutee has Pupil Profile Booklet.

/-"
3. Spache Diagnostic Reading Skill test has.been administered

to determine grade equivalent.

4. Tutor has identified the level on Criterion Reading System.

5. .Administers Pre-test (Aided Diagnostic Outcome Skills) to
assess mastery.

6. Administers process skills, if outcome skil s not mastered,
to break down each skill into process skills.,

7. Administers posttest (called Learning Eviluation) to see-
that the child has mastered the skills.

8. Uses lesson plan.

P.

P N

P N

P N

P N

P N

P .N

Hai a lesson plan but does not use it.' P N

4
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10. CoMpletes evaluations. P N

Comment:

.1

lt.'Stilktui,ed Organization.

1/. 'Develops gameeind materials for use in tutorial sessions.

13. Displays' samples of tutees' 'work, posters,' charts, etc.

14. If the tutor is working with more than -one tutee the tutor
arranges independent activity for one child while-working
with the other.

15. Praises the tutee for accomplishment and efforts..

16. Communicates with the teacher(s) of the tutee.

17. Utilizes the feedback given by the-teacher(s).

18. Works with,tutee if

a. homework ,.

b. oral reading
c. silent reading
d. skill game
e. use of charts
f. use of language master
g. use of records
h. worked on skills
i. book discu§sion
j. identifiedlwords/objects
k. used criterion test book
1: spelling drill
m. cutting pictures
n: discussing family acilivities
o. story writing
p. project work
q. questioning skills
r. blackboard work
s. 'level 4 process materials ,
t. number sheet ti

AP

N

P N

.

P N

P N.

P N

P N

P N
P N
P N
P N
P N
P N
P N

. P N
P N
P N

/1)
N

/P N

P N.

P N
P N
P IV

P N
P N
P N
P N

Twenty tutors were independently' observed by two, of the writers. Results

are given in Table 2.

.

23 .
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.

-

)( Pr;senFe

1. Tutor has Criterion GroupRecord BOciklet 14

2. Each tutee has Pupil Profile Booklet. 19

Absence*

1

3. Spathe Diagnostic Reading Skill test has ..

,' been administered to determine grade
equivalent. 19

4. Tutor has identified the leiel. on Criterion
Readings System. 191-4N 1

. 5. Administers Pre-test (called Diagnostic
Outcome Skills) to assess mastery. 18 2

6. Administers process skills, if outcome
skkl1 is not mastered, to break down
each skill into process skills. 18 2

Cl

7: Administers posttest (called Learning
Evaluation) to see that the child has
mastered the skills.

. .

19 1

8. Uses lesson plan. 16
/
4

9. Has a lesson plan but does not use it. 16

10. Completes evaluations. 20 0 '

11. Structured Organization. 19 1

12. Develops game's and materials for use. in

tutorial sessions. 18 2

13. Displays samples of tutees' work, posters,
charts, etc. 17 3

14.'If the tutor is working with. re than one

tutee, the tutor arranges independent
activity for one child whileworking with
the.dther. 5 0

15. Praises the tutee for accomplishment and efforts. 16 4

16. Communicates with the teacher(s) of the tutee.
.

14, 6-
.

24
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. ,

Presence 'Absence

17. Utilizes the,feedback given by the
teacher(s). .

1p. Works with tutee on

ti

a. homework =

J. oral reading =

c silent reading =

d. skill game =

re. use of charts =

f. use of language master =

g. use of records =

h., worked on skills =

i.'book discussion =

i.'identified words/objects =

k. used criterion test book .=

1. spelling drill =

m. cutting pictures
n.discussing family activities =
o. story writing =

p. project work i

q: questioning skills =

r. blackbOatd work =

.s. level 4 process materials =

t. number sheet. =

15 5

24
7

20 .

4
10

2

8

2

1

3

1

2

2

1

1

1

1

2

1

1

From field observations, it is noted that 60% of the tutors worked with

-one,child at a time and 40% had more than one child in the tutorial session.

On tne whole, the program was found to be congruent to the design. However,

there were som e procedural breakdown points: Six tutors were mot using

Criterion Grog Record Booklet; two tutors did not use pre-tests; four

tutors were not using lesson plahs; feedback from the teacher was not being

used by five tutors; six iutorsexpressed lack of communication with teacher(s)

of migraht children; and four tutors were found to be not praising children

for their accomplishments and efforts.

25
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A'k

1' - .

Why does this discrepancy exist between theprogram design and in-

"stallation? .After talking with the tutors, it. was found that the tutors ,

4
were pot Using-Criterion Group Record Booklet because they felt it to be

duplication of work; two tumors did not use pre-tests. They felt that

they kIntw Aeir Students' entering behallehd that that knowledge was
. .

-sufficient enough'to prescribe day-to-day tutorial help; similarly,

fouK tumors felt that the time spdnt on writing lessOn plans could be

utilized for developing materials and activities. As such, they had

stopped writing lesson plans; five tutors told us that they were'n.ot%

getting immediate and ctective 'feedback from teachers. Asj.04, felt

the feedback's° be either irrelevant or delayed, they stopped seeking

feedback; of all the discrepancies, perhaps lack of communication between

the tutor and the teacher needed immediate attention of the program staff.

After receiving this information about the aCtuar program imple- ,

mentation, the project director and the project coordinator had individual'.

conferences with the tutors involved. The purpose of these conferences ,

4

wasto look at a number of alternative Courses of action which were the

best for a particular individual. Further staff deVelopment experien&s

ve provided to approximate the installiti and the process to the

design of the program.

II. PerceptionsAssessment.
3

Perceptions create expectations among participants and pro

foundly affect their attitudes, since attitudes,depend upon the extent

to which experiences meet expectations. If experience falls short of

expectations, unfavorable attitudeS may occur. On the other hand,
.

if experience is better ht expectations, favorable attitudei

26
4
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41,.

usually occur. Therefore, assessment of perceptions of tutors,

migrant children, and tedthers was considered .to be an essengal

part of the efaluation of the tutorial program.

A. Tutors Percepti ons. For this purpose tutors,.'migrant.children, and.

Aeacheri'were individually Aberviewa The responses of the tutors

and their suggestions, if 'any, foroimproving the program are given'

below:

1. 'Wonderful program. It would be better if-the teacher -

2.

3.

40. 4.

5.

6.

. 7.

8.

7 41,,r 9,

and the tutor had set aside specific time to talk.

Staff development experiences and materials are very useful:
New tutors should be asked to.observe tutoring sessions '

before actually tutoring young children.

One-to-one is better thartipor 3 in a session. I would like
more help in. de'irelopihgpaterials which interest older , .

students. Older boys are difficult to interest in tutoring
sessions.

4

I like the progr2- very much. I ,supplement Randall House !,

`Criterion ma-tr.. v using Linguistics Approach to Reading.

The program
communicatim

planned. Can we have more
,er tutors working with older children?

Olderstudents are harder to:interest. Don't get.to talk
to Juniorjiih teacher:

A
The program is every effective for -elementary grades. -Need

materials for secondary grades. -Random House Criterion
material is l'

Extend the PrOg ail. children.
1

41s ,......
. i

Provide more staff devfopment experienCes.
., .

Physical facilities are not adequate. Communication with
achers is a problem. : . -a 0

11. It is a good program a s is.

N

_
a

12. I need some supplem4ntary materials. Criterion materials
lack process'skills for several levels.

13. Veiy,much satisfied with the proia0M.

vs
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14. Happy with the program.
,

..

15. Ihave no changes to recommend in'the program as is.
. ,

40.41.

-16. More materials are needed:

17. reMaterials inadequate..inadequate..
.,, .

18. Random House Criterion materials have many printing errors.
Some words are not ih child's vocabulary. Photos and

dravlings are not-Aways clear,
_ .

.

19. Need.more materials.

20. It is a very good program. Scheduling Is a problem,

sometimes.

B. Migrant Children's Perceptions. Many migrant children who were being

tutored at the time of our visits were asked the following two

queStions:

Ar
'1. Do you like coming to this session?

2. Do you like your tutor?

Responses to°.theseqUestions Were in the affirmative from all children

but one. ,-Children looked forward to the t whentheywbuld go, to

tutoring sessions. The childigho did not respond to the above questions'

was new to the country and did.not understand English. When the same
,

questions were translated into Spanish, he smiled and indicated his

pleasure in being involved in the program.

C. "Teathers',Perceptions. Finally the perceptions of 22 teachers Of

migrant childrenk toward the program were alSo assessed islotihg the

teachers the following questionsm

1. Does the child-enjoy the program?

2. Are iv satisfied yith the program?'
0

3.- Has student shown progress?

4.=-Do you have any suggestions fOr'imprqving the program?

r
28-
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All theteachers felt that the children oye4 the i.-ogram and had

shown progress.*The teachers therise3ves were satisfied with the

program. However-, they made the following suggestions for improving

the program:

1. Migrant program should be extended to other topics such as
social studies, classroom related topics. Recommend

scheduling a time to talk to tutors.-

2. Communication between teacher and tutor should be improved.

3. Individual profile booklet is much better. *I' would eliminate

group profile booklet.

4. Present interaction between teachv and tutor is brief.- A
list of available resources will hblp:'

ft

5. Communication has beeninore teacher to tutor than tutor to

teacher. Also involve parents.
7

6. I will suggest that tutors work with teachers and relate,
tutorial work to classroom instruction. Stine of the work is

, duplitation as the school has a readi

7. Need bilingual teachers and bilingual materials.

S. 'Need Spanish speaking tutors. There.is-a communication
breakdown many times.

9. No time to schedule a Teeting with tutor.

,.10. :More supplementary materials".
4

11: Teachers need to know more definitely what the tutor is doing
with Children. Time for communication-is a'problem.

12. I want these tutors back next year. They are doing a,wonderful

job.

13..7We need time to communicate with tutors. They respond very
well to the few things we are able to pass on: Wonderful

and would be better if' we.could talk.

14. ,Need better communication:

15. Get materials .from classrooms.

16. It has been,a wonderful experience for Cindy and other children:
Extend the program to all children

;

29:
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The general attitudinal responses of tutors, children, and teachers

toward tht'program'appeared tobe very favorable. Although favorable '

attitudes do not automatically become converted intowgoal.attainment,.

they have value since they are associated with high-performance goals,

high level of satisfaction, and with less absence. The tenor- of the

three groups of participants indicated a high,level of satisfaction. with

the program:-"Are these favorable attitudes converted into reading gains

A

J

for migrant children? This question is examined in the following section.

III. Product:4/7\

It was found that the program treatment Was beipg applied

properly. The next phase-of evaluation attempted to-examine thQ'

program effects on migrant children with respect the

needy

In all, 390'migrant children were served by the program.

'Table 3 gives the number of migrant children by grade levels.

Table 3

Number of Migrant Children Served by Grade Levels

Grade Number Percent

K
.1

49

52

12.6
13.3

.2 43 11.CP

3 21. 5.4

4 40 10.3

S 46 11.8

6 24 6.2

7 33 8.5 4

8 15 3.8

,-, 9 13 3.3

10 10 2.6

11 4 1.0

'12 2 0.5

Not classified grade 28 7.2

Special

.17

10 2.6

Total -3901 100.0

30"
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Both,pie- and posttest scores on the

subtests of the'Spache DiagnoXic Reading

of the 390 children served by the project

indePendQt and instructional

Scales were obtained for 1b0

. ;Migrants. by definition move

frequently and unexpectedly so posttesting of many children was not,

possible. For many migrants. EngliSh Isia'second ldnguage so testing

with an English language test ptoduced many scores below the J.0 irade

equivalent which was necessary for application of the Historical-Rel

gressio4 Analysis (S1F.D.,-1972). None' of the kindergarten or first

grade students were included in the data analysis,bocauSe none were

above the 1..0 required for'Histerical Regression Analysis. All children

for whom data could be' collected. were included in the analysis.

For students who ent red-or eft the program during the year, the

appropriate month was used in cialculating

there was so Much variation in length of treatme and testing times,;
6

ted scores. Since

it was:not possible to form homogeneous treatment time groups for analysis.

The grouping was arbitrarily by component grade level so the.analysls.

groups corresponded to the component codes 13, 14; and 15 di defined by

the evaluation guidelines ofthe State\Fducatio partment. .hoth public

and parochial students were included in the groups.

4 .

the t values reported in Tables i and 5 were calculated oil the Iasi.

of differences between predicted and'actual posttest scores using tne

algorithm for t tests of difference scores. The mean pietest, predicted

and pOsttest scores are offered for your interpretation. The gains for

both higher grad6/1;vel groups (grades 4 12) are statistically sig-

nificant at the 0.01 level on each subtest. On the primary level (grades

2 and 3) the mean gain was greater than predicted from post performance

31.
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,
but not statistically significant., Slatistical significance tests

...--1,.... ,

.d;

. . .

epend on estimates,tif variation common tb
.
the test. On any given

.

instrumpa, variation will be neatest at theexirdhe ends of the
.

scale; thus statistical significance.at the-primary level should not
1/,s

.be inteureted as lack, of effectiveness of the program. If is

possj.bleAha;. Tow scones may by due ;to insensitivity of instrumentation

rather than. program ineffectiveness., The fact thai'the primary group-,

did gain more than predicted is educationally significant.

Table 4,

:lean Scores on Independent -Reading

and Obtained Value of t

No. of
Grade 'Children Pre. Predicted Post

O

2 and 3 .27 2.71 3.61 / 3.75 0.72

4

4, 5, and 6 81 3.97 4:93 3.66* .

.7 to 42 Si 5.90 6.40 7.22 4.90*

*Significant art .01 level.

32
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Table 5

Mein Scores on Instructional Reading

,

and Obtained Values of t

1

No. of
Grade Children Pre Predicted Post t

. ,

'2.. and 3 i 27 .

4, 5.and 6 78

7 to 12 50

2.70'

.4.24

6.03

3.49

4.80

6.55

1.7.0

5.37

7.33

1.22

5.30*

5. .07*

*Significant at .01 level.

Formerly migratory children who have remained in one area may differ

in'their response to treatment from current cq true migrants. In order

to examine this possibility, the'subjects were classified as resettled

Or true and the analysiS is .reported n Tables 6 and 7.

Table 6

Mean ScoreS on Independent Reading and Obtained Value

of t by' Classification' of Migrant

Classification Grade'
,No. of
Children Pre Predicted Post t .

Resettled . 2 and 3 20 2.76 3.65. 3.78 0.1r2

True 2 and 3 6 2.55 3.04.! 3.67 1.44

Resettled 4, 5 and 6 45, 3.97 4.56 4.94 /.59**

True 4, 5 and 6

ilf

29 4T17 . 4.62 ,5.04 2.24**

Resettled 7 to 12 34 6.29 6.85 7.37 3.18*

True

,

7 to 12
..,

18 3:36 5 7:07 3.82k

*Significant at .01 level

** Significant at .05 level .

33.
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Table 77

Mean Sorg on.Insirwtional Reading and Obtained

Value,of t by Classification of Migrant

Classification

No. of
Grade -.Children Pre Predicted Post t

Resettled ' 2 bnd 3 --20 2.78 3.66 3.81 0.70
.

True and 3 '7 Z.50 3.01 3.40 1.22

Resettled
_ -

4, 3 and 6 45 4.16 4.78 5.28 3.79*

True 4, 3 and 6 29 4.29 . 4.75 5.41 3.39*

Resettled 7 to 12 34 6.42. 5.99 7.44 2.85*

True 7 to 12 18 5.26
4

5.66 .7.13 5.90*

.

*Significant at .01 leMel

The analysis doesnot indicate a'-differen9e between resettled and true,- r,

Discussion

The statements of tut+, migrant children, and teachers strongly

supported the program. From this evidence, it also is clear that the

tutors and teachers felt that they encountered some problems in im-

1.

plementing the program.. Someof the prOblems reported were: difficulty,

in communication between tutors and teachers, non availability of
1

'materials for older students, lack bi opportunities to communicate with

andobserve other tutors,' andinadecilliate physical facilities. Pehaps

the most. common problem was the lack of Communication between- tutors and
.

teachers on a regular bais. It is our strong biief that to furtlik

improve the effectiveness of the program, is a need for closer
4

working relationships betideen teacheis and ttors .

34
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Eyexy effort was made to encourage candor to avoid collecting

"happiness data" through intd,Ifiews. It was felt that these sources

needed toe supplemented by student outcome measures on independent

and instructional reading. From anilysis of data-on these' two variables,

it was found that the migrant Children in' grades 4 -through 12 evidenced

statistically significant growth on ,independent and, instructional read-

ing. The results for children in grades 2 anc14,3, though not fwfiato _

be statistically significant, were'in the'positive direction.
1,44

With reference -'to interpretation of findings, we feel that a few

words of caution are in order. Interpretation of the data by decision

makers was coniplicated"by several factors thaecould not be controlled:

. 1. Calculating preaicted scores for different periods *A

treatment time was required because children moved in.and out

of the program area during the year. .

2. English language tests may yield spurious results when taken, by

children for whom Englih is a second language.

3. Use of the Historical Regression Analysis is based on the

aSsumption that the glade-equivalent scale on the Spathe has

`equal units Across the range used. This assumption should be

questioned.

4. An assumption basic to the t-test is that the score distributionl

are normal. ThisgroupwoUld.nOt fit

this assumption should be questioned.

normal curve, thus

-We observed that the mean gains have been greater than predicted thus

'we consider the program to have had an educationally significant,effect on

the students. Of course, the duralility of the results can be measured only
6 -

in a follow-up study.
4,

35
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Appendix -A

J.

Tutor ;raining Activities

I. DAY 1:-. ORIENTATION

, ('
A. As people enter 'the zoom, trainers will hand out a-Mhnila,

folder containing one 5x8 plank OdexAcard and a medium
size safety pin'to everyone. Trainers will arso attempt

, to welcome each individual into the program.

.Program personnel will briefly introduce themselves.
1. Program director' will welcome tutors into the program,

apprises them of'their responsibilities withiii-the
training session review their rqspoRsibilities within
actual field rienCe, and briefly describe his role
in the program.

, 2. Field coordinator will describe his/her role in the pro-
gram and will emphasize the importance 9f friendly
rapport with children, teachers, and administrators
within the public school systems.

3. Trainers will briefly describe their experience back-
grounds within the program, hand out a syllabus for the
training period, and outline its major components.

C. Trapers will introduce a "warm-up game" designed to intro:-
duce tutors and personnel to each other opaa more personals
basis'. (Individual recognition and friendly rapport with
others are essential to the success of this program). The
"game" is Strategy #19 on pages 174-5 in Simon's V4Xues
Clarifications, an excellent source book for warm-up games.

D. Trainers will engage tutors in another values clarifications
experience by handing out One 3x5 card per tutor and asking
the tutors to respond anonymously in.writing to the following
questions:

1. 41y are you interested in this program?".
s', 2. "Js there anything in particular that you would like to

see covered dur,ing this training period ? "'

*
'trainers will collect the cards, shuffle them, and pass them out

to the group.:- Trainers will instruct tutors to read the cards, note in
pencil any additional comments (Ix.: "Me, too,'" "I like this idea," etc.)
and pass them on. After a short time, trainers will. collect the cards
again. (TMs exercise is intended to help members of the group develop
a feeling for the group. Hopefully the tutors will be able to identify
with each other's ideas and concerns about the program.
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Entire group will wgtch the half-hour vide
Out",,which explains tile Fredonia - program

makes it suceessfUl: A discussicil period
about the tape will follow.

s.

otape, "Reachidg
end illdstrates what
to cover questions

F. 'Trainers will hand.each t4itor a card with his/her name_ and a".
symbol on it. The symbol will dbsignate to which suppott-
group the person is assigded. The composition of support
groups will have_been previously determined by program person-

, nel who consideradd'individual backgrounds in reading or related
areas. If any questions or grievances arise,4he trainers can
explain the rationale for support grouping. (Again, this is
an approach which stresses the more specific needs of tilt tutors.)
Support groups should contain 5-8 tutors and one trainer to lead
each group discussion.

V

G. Support group discussion of the question, "What do you know
about migrants?"

1. Trainers will pass out quotations from Uprooted Children-by
Cole that are particularly descriptive of the individual
and group problems migrants'face. Trainers will lead dis-
cussion of these and also relate to the group his/her personal
encounters witfi migrants within the framework of the program.

2. trainers will hand out Tutor -Tutee Relationship ditto and,
incorporate it into the discussion of migrant culture.

H. -Within support groups, trainels will Present a general overview
orSpache and criterion materials.*

1. Trainers will hand out the three necessary Spache booklets:

Spache manual, examiner's manual, and child" booklet.

2. bathers will hand out the four necessary Criterion booklets
(Level 2) teacher's manual: teacher's diagnostic outcome /

booklet, pupil's dOgnostic outcome booklet, teacher's process
skills /learning evaluation booklet; and pupil's process skills/
learning evaluation' booklet. ik

4

3. Trainers will outline assessments and specifically call
attention to: word lists, reading passages, comprehension
questions, Spache Checklist pages 27-30, skills, diagnostic
outcomes, process skills, and learning evaluations.
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4. Trainers will hand out ditto on error symbolization from
Spache, and briefly note and yxplain terminology.

I ASSIGNMENTS

)
1. Trainers will

a. Each tutor
describing

C.

assign to entire group for tomorrow's session:

will read that'part oft:he Spache manual
actual assessment' procOure.

b. Each tutor will attempt to memorize the error symboli-
zation ditto.

2. TAiners will call attention to availdble.outside.:readingS

andsign-out sheet. rooted Children, Duties andRespon-
sibilities Of a Tutor (ditto), Wednesday's Children, a
definition of discipline (ditto), Teaching Culturally
Disadvantaged the Elementary School, need for the pro-
gram (ditto), O'Connell's "Migrants in New York State," and
Harris' How to Increase Reading Ability, fifth edition.

II. DAY 2: PRACTICE WITH SPACHE

A. Trainers win present ashort media illustration of migrant life.
in America. The bulk of the presentation should center On
migrant life in the region where the tutors are being trained.,
We believe that a "consciousness raising" procedure of this,nature
will motivate the =ors toward working with migrant children.
Anow time afterward for'response to the presentation.

B. Trainers will hand out decoding booklets with a key tobe
decoded by tutors on an individual 'basis.,

1. Trainers will first emphasize 'the empathetic nature of this
exercise by comparing it to actual experiences facing the
beginning reader.

2. Trainers will decode the booklets with the tutors, asking the
tutors how they felt during this exercise, and again emphasizing
the emotions of the beginning reader.

C. Trainers will hand out and review a ditto of key vocabulary-terms
from Spache, emphasizing the following terms: independent level,

instructional level, frustration level, basic-Sight vocabulary
cite Dolch word list, ego-involved,"and reasons for reading
failure.

39
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D. Trainer improvisation of Spache assessment procedure.

1. One trainer Will assume the role df tutee.

2. One trainer will assume the role, of tutor and will mark
assessments using overhead projettor.

3. T tors will follow procedure in their own, booklets.-

4. Rea ons for improvisation:.

a. A ifig the tutors to first watch the Procedure
wi out being put on the spot themselves should
cre te legs confafton and anxiety.

b. Since the tutor's will not be subjectively involved;-.
they ould be able to watch this higfily'visual
and 'dr -tic presentation with clear interest.

c, The impr visation will.set up a representation
actual field experience:

E. Trainers will hand out discussion ditto on Spache materials
and reviewquestions and ar4ers within support groups:

F. Error symbolization exercises.

1. Trainer will briefly'review ditto of tervinology ano0
Symbol's used in Spaphe assessment with Chum groOp of,new i

tutors.
N, b

r 40
2. Trainer will hand'Out practice passage ditto to each tutor.

A

3. Trainers will read passage slgkvly and make specific rea4iting
errors which the tutors should note using correct
symbols-,- on their passage dittides;,.

74
4 Trainer will hanlibout orrocted passage ditto to each tutor,

I
.

, ..

and instruct the tutors to check their own notation. Trainers
will,also answer any questions that arise and wills stress, the
importance of swift, accurate notation oftrrors.

G. Pick a partner and test with Spache.

1. Trainers will instruct tutors to pair pff and take turns
assessing each other with the Spache scales.

2. Tutors will administer word recognition lists, determine
appropriate reading passages, and test for highest in-
structional and independent levels. .

1
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4. Tutors will report back to a trainer to' escribe their
assessment procedures. This may be done by having them
IfilLoqut a card and note word list score, reading,

. level, etc. Trainers will provide constructive feedback
and show each`tutor how the conibleted Spathe assessment
leads into appropriate criterion. levels.

H. For the next session, trainers will instruct tutors to read:
pages -25 in. the Criterion Teacher's Guide. '(Any ptor, -

requi g extra help in Spathe assessment may elect to stay .
for.e help at this:time).

\ !--r

t,
Day 3: PRACTICE Wlip CRITERION, . * 4

Trainers,, with support groups; will call attention to. th406'
"checklist' of Rea g Diffitulties" andlitsary record blank

,

on pageS 31=34 the Spathe examiner's record booklet.

..

1..Trainers will briefly review the parts of the checklist.-
. =

, .
. .

2. Trainers will define any reading terms not recognized by .

the tutors.:' -

.3. Trainers will emIiasize'the` pupose and importance of the
checklist. This .is to be completed by the, tutors when they

. assess eadh.tutee.ope

-Break into suppirt groupS':
_ ,

1. TrainerS will"pass out Criterion Stu4gliaide ditto to .each
* tug tor.

4:TTaindrs Will lead discussion of questionsrw

a.,Atque5t.i.b11#70fpaitl,t ners wi hand out and'41k
..explain the criterion pupil profile b klets:

0.,

-t
be.lea question #6.of part 2, train s 'dal hand out and

explain the criterion group record booklets.M.
* ''''.,..

Each tutor is- responsibrefor.completing the 'study amide
thin his/her suppdrt_groups, , ,-

C. Within support groupgl.trainersoilllhand out' aid review ditto
'explaining the assignment of Criterion levels in coapinction-
with Spathe a$sessments. ,,

' 4
41, "

In large grqop, tutors will review "Puttihgothe System to Work"
'using an overhead'projector.

. .

1.'Trainers will give each tutor atsfieet ofpaper and instruct .

tutors-to write down sequence of steps as each step'iS reached.'
- . A

'
41
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2. Tutors will orally volunteer,steps of criterian,procedUre.as
trainer uncovers diagram to reveal answers. Trainers will

write oyer diagram to simplify 'the system Wherellecessary.

Jtist b fore break) trainers will ask tutu to pick up rest

of,c terion booklets neatly piled at one-end of the room

as they return from break'
4

E. Traine rovisation of ,criterion assessment.

'1. Ilainers will assume the roles Of tutorlfnd tutee.

2. Trains-tutor will specify Criterion Ivel for tutee based
op priar Spacheassessment.,

3. Usinimterheaa prOjector, tra
diagnostifoutCbmes
administers them tbthe.tute
procedure in their booklets

. , \

$

.

-tutoewifl:score results of
le bAsklet as he/she

_

st utorsshould follow the

1r
.

:4, When tutee fails 2 or 5 outcomes in-a row, tutor will introduce,
Process Skills to the tutee.(and simultaneously Vg the'rest

of the groupl,,-. These should also be scored on'ta overheac
in the pupil profiie booklet.:

5. Tutor will then introducecorreiarfon materials to.help teachn
to that'specific:skill. pinpointed by process skill assessment..-.

. _

6. Asstimirig_a day or two has passed when e tutor taught directly. ;

to the/skill,'the tutor Will'administe the Learning EValUation ,J.

as the not of the tutors follow in the books.

7. Traillers will ans er any questi6ns about e procdaure. -Tutors

should.have'a go working knowledge o e tntire process.
4

F. Tutors will pair off and practice:criterion-dssessment, #

1: Tutorsjill specify Spacacreading level through actual

Wpractiee if they feel it necessary, - and_assign appropriate
criterion level.-

1
A

2. Tutars wtl.thoroughly practice critexa
P.S*

V
Learrling Evaluations. ,

114..

n assessments 2

3, Tutors will report back'tosupport groins whenfinished.and
escribe procedures to rest of.group..

4Trainers

. S. Trainers
pbjects

IP

will observiasessments and7help out where'needed

will emphasize that,taors,will be te4ting,young
in reading lab tomorrow morning.

1

sir
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G. Trainers will hand out Criterion` Vocabulary ditto to tutors

and note especially important terms -for the tutors to beCome
familiar with.

t%
1

.

H. Extra review `time will be available for anyone wishing extta
.help. Other tutors are free, to leave.

4: TESTING, AND CORRELATION MATERIALS.

A. Short review session for tutors. to reinforce knowledge of Spathe .

and Criterion assessment procedures.

1. Trainers will make sure each tutor has all necessary materials
for assessment.

2. Tutors will practice assessment pro ures with partners.

3. Traihers wilihrOvide encourageme to tutors and answer apy
.remaining questions about assess t procedures.*

B. Subjects will arrive for testing. Each utor.will be assigned
one subject to assess.with Spathe and cri eripn procedures.
Testing will be in private areas free of distractions if
possible.

-10
4

C. tutors will administer Spathe and criterion to subjects.

1. Each tutor will note on an index card the following:
'. a

6

a.Number of words correct on specific Sp Ehe Word Recognition
'list. .

b. Number of S e Reading Passage which determines the child's
highest in ructional reading level and the number of .

that level. 04

c. Nunber of Spathe ,Reading Passage which determines the child's
highest indeperident reading level - and the number of that
level. .

d./Number of criterion level assigned to subject.

e. Criterion assessment scores two or three diagnostic
outcomes and process skills where possible.

2. Tutors will report to trainer whose name appears at the top of
their index cards and will describe exactly what occurred
with the assessments. Trainers will check the information on
the cards, correceanyerrors, and provide pwitive feedback.

43
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Di Correl4ion of Reading Materials.

I. One trainer will display'argrdemonstrate'materials,in the
reading library.

2. Other trainer will display and` demonstrate materials in ,

reading lab. ,
,...

3. One trainer will display and demonstrate a table of Sight
Vocabblary materials. .

,
-.

4. Other trainer will display and demonstrate,a table of materialS
available in the Migrant Office..

411 ,

5. Tutors will break into support groups. One group will report
to library for correlation with one trainer Whilethe other
group remains in the lab for correlation with the other trainer
In eadh'area tutors will note on prepard4 ditto. all sources
and materials detonStrated.

.
In each area trainers mill:

e e.. .

a. Descrie how materialobt'source works.
.

-. .

0

b. explain aje group involved.
. . t .

t .
t

c. Note alternate imps otadapting and using materials,
.

6. Support 'groups will switch places Lab group to library and

/ vice versa aft comp;ete eorlation orientation.
,

____..._ .1,Z

V. DAY 5: ALL DAY WDRKsHop.a
.

SE0'
.,

t
A. Entire training. group plus experienced-tucors will travel to SUC at

Geneseo for a workshop run by MYfarbaraiiMcCaffery. .

1. Ms. McCafferk, will demonstrate how toindividualize materials and
will involve Tryone in making materials for use in tutoring.

VI. DAY 6: LESSON:PL,NNS AND BEH*IORAL OBJECT' IVES'
'' *

, 4

A. Trainers will hand outs and briefly discuss' ditto onTImportant
* ,Do's and Dars." .

4 0

1. Trainers will emphasize importance of.relevanc; in classrOoM
techniques.

A. 4 1.

B. .rainers will hand out and talk aboll MOtAation TeChnAties .from
dparris' book. .

v, .
J

% . .

1 Trainerewill define motivation and altos its importance in
the.learning process., . .

mow%

.14\11/
. , . -

2 Trainers will elicit examples of motivation techniques that have
worked well from tutors who have had experience in the classroom.

44
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C. Trainers will hand out Reading Games by Mary Dorseand Ekwall's
Reading Difficulties books.

1. Trainers will briefly describe the content of these'books and
their usefulness as a souxte of,adaptable ideas.

D. Trainers will define behavioral objectives and explain the
rationale for' their use in lesson planning.

1. Within support groups, trainers wfll hand out dittoes of examples
of.good,(clear) and bad (vague) behavioral objectives and tutors
will glance over-the dittoes and ask questioeis about anything
they feel needs more explanation.

110

2. Trainers will instruct tutors to write down two examples of
behavioral objectives.

(

3. Tuflidi's will read and critique their examples win support groups.,

4. Trainers will hand out lesson plan.ditto to all-tutors, plus an
example of a completed lesson plan. Trainers will emphaslp
use for tutors, substitutes, and supervisors. Trainers All
stress the need for accurate information in all spaces. Trainers
will explain terms: procedures, evaluations, etc.

5. Trainers will assIgn specific lesson plan needs to each tutor
for three children meeting at the same time for two days in a
row. Tutors are required to complete plans for two d#ys and to
create one original visual (charts, games, etc.) to be in-
corporated into those plans. Visuals must include directions
for use.

6. Trailles will collect plans and visuals to be retugned tymorrow.

VII. DAY 7: ROLE KIT/AND RAP SESSION

A. Trainers will pass back lesson plans and visuals with relevant
comments. aboul,,the quality of planning, originality of games,
etc. T4orgmay keep their games Or donate them to the program
hr use on a,. sign-out hisisby all tutors.

*******Optional********Individual tutors may wish to share their
games, ideas, charts, plans, etc. with the rest of the group. The
enthusiastic should,be encouraged to demonstrate their games, etc.
to the, rest of the group.

v:4
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' Rap session with tutors responding to specific questions from the

program director.

How'didOthe migrant children teact to being tutored? Any
language problems?

2. Did you have any difficulties building up rapport with your
students?

3. Were the teachers cooperative?

4. Did you'discover any especially_ good methods of working yith
different reading problems?

5s How do you feel about your work?

6. Open questions from new tutors.

C. Role kit.

D. Field Coordinator will review salaries, substitution procedures,
his/her responsibilities to the tutors and tutor responsibilities
to the teachers and*ch xen.

Field .;Coordinator wil , 11T assignments within,thq school system.

VIII. DAY 8: PUERTO RICAN CULTURE AND THE MIGRANT TRANSFER RECORD SYSTEM.

A. Ms. sephine Estrada will speak about the Puerto-Rican culture and
its reevance to tutorial work with migrant children.

B. Ms. Donna Griffith will explain and demonstrate the use of the
Migrant Transfer Record System.

C. Tutors will complete evaluation forms for'the training session.

D. Tutors will fill out salary forms for the.training session.

4
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Appendix -B

BINGO GAME OF FINAI BLENDS

Game. 1

th ch ng d nk

mp th It t ch

f st . (9 nk mp

th sh ng ' mp nd

nk ch sh nd ft

4

Game 2

o-nd
ch f th 1 ng

mp

.
sh mp

.

ft It
4

nk' it 0 nd ft.

4

t th nk mp

.

st

d ch s t ch f

4

with permission of ,the tutor ,Ekirs . Carol Hoffman.
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SRLN THE HANIF GAME

TO-LEARN INITIAL CONSONANT SOUNDS

V

1

r

Initial
Consonant-
Sounds

a

Spin the red
hand--can you
Sy a word
beginning with
the sound of
the letter you
point to?

Reproduced with the permission of the

48
tutor, Mrs. Betty Peebles

GAME TO

LEARN SHAPES

A
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LEAD Staff
it4

Gerri Orton Program Coordinatal

Teaching Staff

Eileen Dunlap
Nancy Knapp
David pwitala

s' Priscilla Mho
Barry,Westerlund

0

Volunleet Parents and Helpers .

Mr. and Ws. George Abbey -.

Mrs. Bea Bearce
Mrs. Ella Byers
Mrs. Kitty Cancilla
11r. and Mrs. MiChael CoombeS.
Mr. and Mrs. George Exley
Mrs. Donna Fisher
Mr. and Mrs: Jerald Held

High School Teaching Assistanti'

Sharon Byers
Susan Byers
Penny Carpenter
Linda Case
Leonard Carruth
;Bill DeLoe

._

Mr. and Mrs. Richard Johnston
Mr. and Mrs. FFancis Joint
Mr. and Mrs. .aichard.Kimbel
Mr. and Mrs. Ndtman Quick
Mrs. Betty Skinner.
Ms. Adele Vankyaltenberg
Mrs. June Zimmer

Ali& Dunlap,,
Ronald.Dunlap
JoAnn Gilbert
Donna Joint
John McClain

'Dana Worster

Guest Presenters -and Cooperating

Businesimen and Women

Fred-Belson
Helen Bentley'
Dorothy Brownell
Kitty Cancilla
Deamas Chesley E Sons
Paul Elehyhski,
Gary - Fiscus

David Hawker
Gerhardt Krius
Lansmith Cherry Company
Marguerite Long
Lorna Ludas
Dorbthy Luke

4

40'

otto
James McIntosh
Andy Meader
Eddie Otborn,
Lane Peterson
Donald Rice
Robert Richmond
Ripley.Firemen .
Ripley Firemens' Auxiliary
Frank.Walzer
Westfield Republican A :

,

W5TN Radio Personnel-
Vincent Worster
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In'trbducti9n

r LEAD (an acronym for
,' - .

school enrichment progra%
0

Central_ School district.
.

Learn, Experience, and Deveiop), gis an after-
,

for migrant children enrolled in theRiply
,

*This program is the second component of the-
.

Fredoniijautreach!Pxograiii funded by the State Education Deprtment.
4 t

.
The pro: as its primary goals the education of the ,migrant

child thrOugh olvement of parents. in education of their

116
4Stldren and the integration of ther migrant child and his family into

,the community._ / J

The total family.progrillinvielvei migrant and non-migrant ichildren,

from pre-kindergarten through high ;school and, theirfaiilies

perien ces and,adtivities, designed ,to exparl their knowledge.

Participating children hack thg benefit of a program designed to

,

mate learning practical and fun. Special program activities were
4

'c',conducted that involved pre-sdhool'dhildren in social and educational

itaski.' Children in K-12.were exposed to a wide range of eduJational

experiences and learned to help otkrs aA well as themselves. The/

i

4

'

older Children ()hen assumed responsibility for:the younger ones. -They

helped by reading stories, playing games and supeiliising various

)
,

.

activities. . -
.

' j G. ing older children an opportunity toteadhstimuiated them to
, A

do More research, learn more vocabulary end develop an apprediation

for those.wha taught them. It encouraged theM to lipten more intently

14 ,°and imorallp their sense,ofi'responsibiii*.
:

o

I
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iThe program fostered, an atmosphere of acceptance and cooperation

that allowed the migrant.andfrnbn-ndarant children grid their families

to interact in learning and social experiences; sharing knOwledge,
. 0

ideas, and skills.
AO

Parents of the LEAD children were invited to actively participate.
A '

in the pragfait. They taught their special skills' to the children,

assisted on field trips, shared the work of fund- raising activities,

created costumes, helped with the stage/plays and provided- continual

t

suppor4 for the-program.

0
. .

The teadhing staff taught the three R's in an exciting and' (dUiererit

way. Science came alive in the weOds, and language arts were taught by

practicing for plays that were performed for parents, grandparents, 4

teadhers, and the community. Measuring was twilit by baking, cooking, anddi

sewing'as Well as woodworking. The children read about What they would

see on field trips and wrote about their experiencefhen they got back.

LEAD offered a widerarie of enriching educational experiences to

1

both children and parentS,and relied heavily onfomudity support and,

/
9 parental involvement..

Planning

o I. Need Assessment..

lerfor to the implementation of the LEMON-program in mid-

April 1974, numerous indiyldual and groUp sessions were.held with

parents and children to determine what they wanted to get from,the
.

program. Planning and discussion included not only parents but also

Children, the school adminiitration, area businessmen ankwomen and

.o

J
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LEAD staff members. The results of these many discussions with

different groupare summarized as follow-
_

A. ,Parents. Parents wanted their children tobe involved in
more practical types-of learning. They wanted them to
learn how to cook, sew, repair and build things. It was
thought that such activities were also excellent ways to
practicebreading and math skills.

B.

More field trip experiences were r uestedd The parents t

wanted the children to ecome acqua ted with the' area
businesses and industr . They e essed the desire to
*re the children lea ire about thecareer opportunities
in the surrounding

They suggested many possible field trip experience§and
volunteered to accompany the children and help in any way
they could.

They also expressed their willingness tp teach some
practical aspects of their work in the home or outside
to the children.

School Administration. Initial planning prior to the im-

plementation of the LEAD program involved Anna K. Bentley,

Elementary Supertsor. Mrs. Bentley gave many helpful

suggestions, made school resources available, assisted in

gaining support fromschool administrators, staff and

.school board members and cooperated fullAgg.h.the LEAD

staff during the implementation of the program.

Chdldren. Small group discussions mere held with migrant

childreh to determing their interest in attending.LEAD after

school and on 'Saturdays. All the children involved in 'the
.

,planning wanted to participate and gave their ideas about the

types of activities-that could be planned. These included .

I'. ti
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special intere4s they felt they could contribute and special

skills and interests their parents might share. The children

alsoldiscuSsed things they would like to learn more about.

e ,

Suggegtions were given concerning field trip experiences.
'\,

. .

children's suggesticii were incorporated in the activity

planning.
ep-

Area Bdsinesses. Area businesgmen and women were consulted to

see:if they would allow the children to learn from tClem ass.-

apprentices and to tour their facilities. *Local members of

the business community respondedwith enthusiasm. ,Nahy offered

to let the children shadow them in their businesses, invited

them to tour and offered'to send guest speakers topresent in7

depth views of the business.

II. Staff and Volunteers

s 'Teachers. Five staff members were selected on the basis Of

their ability to relate to people, their willingness Ito try

new ideas and their unique talents in the special areas of

reading, language arts, 4cience, social studies, and the (
g,

dramatic arts.

B. Parent Volunteers. ' It is necessary to involve parents in the

total program in order to bring about changes in child attitude,

lit
motivation and behavior. Parents that are enthused and inl

volved in a program convey their interest and enthusiasm to

their children. -.rents were invited to teach their specialized

-r

skills to the children. This participation fostered a sense of

e 58
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priden the parents and in the Childzin: The program was

designed to create the type of ail.sphere that would bring

ut optimal parent and child' elopmant. As a result of

rents' involvement, children will learn a new practical
.

s ill, have a close working relationship with adults including

their own parents, have a better understanding of what parents

do to contribute-to the world of work, and reinforce reading'

. ,

and-math skills in practical ways; parents will contribute

their skills and ideas to the groupe better understand tAe

educational and emotional needs of children, gain confidence

in theirability to. relate to children and other, adults, gain

a better understandinetof teachers And-the school, anogain

stAtus and recognition fir their talents'and develop pride in

their contribution to the group.

C. Local Businesses. Local businessmen and women were guest

V

vik

speakers, allowed small groups of children to visit them in the

course of their work and invited the,group: as a whole, to tour

their facilities. This provided children with'a wide variety

of educational experiencet. In addit5on, the majority of the
. te

area businesses donated items to the program and often gave
, A

gifts to the children on fNld trips. Gifts 'included a stove,

refrigerator, hairdryer At otherdtems..of furniture for the

program to use. As a result of, these activities; it was hoped

that thildren:woulcrdiscover community career models, be exposed- =,
. . .

to cultural and historical enrichmeht in the community and

surrounding areas, and enjoy the, recreational activities in the

area that encouraged physical fitnees.
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II. Activities.

-6-

et.

S.

A large variety of activities *ere made available to children

1

by parents, area businessmen and womenandrstaff.

A. Parents brought. in favorite cooking and baking recipes and

worked with the children. The youngsters read the recipes

and carefully measured the ingredients, a good 'way to learn

a

reading and math and have ,fun too! A variety of fowls from

chili to apple pie were prepared the children under

parental supervision. The children learRed a variety-of.

. i
cooking and baking techniques by making cookies for field

,

trips, doughnuts and a variety of candies for snacks at the

S.

after=school sessions, and dessetts such as pies and cakes

for the SatUi-day nodnmeal.

Sewing played aiOportant role in parent-ditected

acfivities. The phil4ren learned all the basic stitches

plus machine stitching-as they made fag dolls, felt ducks

for the younger chiln, costumes for the stage plays, and

'curtains for the cupbOardS.
\ 4'

t

Carpentry cliss fed by several fathers also enabled the

Children to make their ovel bird houses, decoratiolp for

flower gardens and partit'dhs for:their trailers. Other

specialized skill4 taught by parents included quilt' , making,

cafe decorations, Noking a rug, and knitting.- ,kvariety of

arts and crafts were taught and many parents d the children

in song fests, often accompanied by musical inst ments.

60
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B. Many c ity members representing varibus careets'were

guest speakers. Same, of the guest speakers who-represented

community career models. included a newspaper editor, nurse,

horticulturalist, driver safety teacher, and.a pilot.
1

The children *ended their knowledge of career choices

on field trips. The children visited WJTN radio station and

,learned of.the many careers in radio. These included 4

:engineers, disc jockey, newscaster, announcer, copywriter,

-and receptidnist: Thy-_,also had an opportunity to examine

radio equipment such as tape recorders,' microphones, record-
..

tag equipment and a mobile news unit.

Aom local businesses children also had an opportunity to

discover community career models in a variety of way. Children

0
became acquainted with the occupations of board members,

A
community leaderi, area-businesses, and elected officials.

Shadowing local businessmen and women in their work was

41.

arranged at a beauty shop and an auto garage. Children's
P

knowledge of the ,.Jorkirig world waSifurther'enhanced.by trips to

a taxidermist)-s shop, airport, greenhouse, bank,,potteky, cheese

factory, and a trucking company.

G. Field trips to cultural and historical places. The children had

an opportunity to see and learn about much of the history and

culture in their immediate area. Parents took turns accompanying
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e children on field trips and had the benefit otthese

experiences also. The -chilren learned ,science first hand

by visiting the Science Museum and Planetarium at SUNY

Fredonia. History came alive as tiro), visited, the Erie Public

Museum, Admiral Perry Memorial HoOse and the Flagship Niagara.

Cultural enrichment included a ballet, operetta, concerts

and a live stage presentation.

U. Reareational'activities. The children also has an opportunity

to participate in a varietAof recreational activities to

enhance their physical fitness and expose them to various types

of leisure time activities. These included-roller skating,ki

swimming, winter sports at the College Lodge, and amusement

activities such as Scarborough Fair and,the Shrine Circus.

Piliminary work-was done-prior to each, activity stated

4 -

above and.was followedkyaFtivities that reinforced what

Children had %warned.

4k

E. Learn by.teaching. Children were given opportunities to teach

other children. It was hoped that this.would,encourage them:to

study harder, motivate them'to listen more intently to their in-

,structors, help them develop an appreciation for their teachers,

and make them feel important. An opportunity to teach,others;

it was hypothesized, would also enhance the Children's feelings

of pride and self-esteem and give'them confidence in the gro\R:

In most .cases, tiue older children were taugh a new skill during

do.

the hour before the elementary.chfldren were dismissed. In this
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way, the junior high and high school youngsters could be

taught. the activities and then be,ready to teach small groups

of younger Children when they arrived.

The high school youngsters were also included in planning

sessions, shopping excursions for supplies, getting materials

ready and general preparations. They were an integral part

of the _program.

The older children created games anikactivities designed

to h$Jp 'the younger childrqn enhance their reading and thinking

skills. For insAnte, they designed treasure hunts and nature

trail maps to help the younger children discover facts by read-

ing clues., In other cases,4the older children read to the

pre-Schoolers Thereby reinforcing their own reading skills.

The high school assistants taught such information as
,a

the history of coffee and helped, the smaller children grind the

beans, £he coffee and serve it to parents and staff:

After, learning to,make vibration telephones the children

evidenced their mastery of the task by teaching it to the others.

The children learned varied activities such as tie dying,

various arts and crafts and square .dancing.

Several of the older children had learned specialized

skills from community,businessmen and women and they,came tack

to teach the others in the group. Many of the 'young people .had

....-

rbirknowledge of a Particular skill suchas engine ir, knitting

4
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or baking a favorite recipe. that they shared with the group.

F. Learn by doing.' The tea:Ching staff taught the three R's by

planning lessons and activities ground the needs and interests

of the children and the particullt specialities of the staff

members; Science all& reading skills were reinforced when the

Al .

children followed the nature trail mapped out by their teachers.

The th.ildren,followed a written glide sheet to discover things

about plant and animal life. They helped eachNother read the

nature clues and learned about science by experiencing it.

Children learned about a'vapiety of subjects and improved th

- language skills while making many things related to language

such as vibration telephones, Indian sticks and seephores.

The children herd many stories, read about things they would b

doing and-wrote experience stories.'

. .Social studies became a practical adventure through the.

international meals the childre, prepared each'Saturday. The

around- the -world trips that the children took at- 'mealtime in-

clUded visits to Italy, Mexico, Africa, Ireland, South America,

China, and the United States. They prepared food native to

sections of these countries.

Many activities were designed to celebrate certain times

of the year and to incorporate a wide range of affective and

cognitiVe objectives. The children created their own Easter

fashion showpto encourage gocid grooming and highlight the hair

styling activity that was scheduled that-edAy. ,The boys and,

#1.



gir brought their favorite outfit to model, wrote their-own

ntary, and modeled for parents, staff and friends._ This

activity enhanced self-concept by centering attention on the

individual child. Staff members participated to add fun and a

feeling of togetherness.:

Other activities that helped children acquire skills ip

readThg, writing, and arithmetic oincluded projects such as

screen painting, knitting, stage presentations, "The Wizard of.

Oz," and "Peter Pan," building sundial, and burying a time

capsule in the school yard.

G. ,Working together. Although LEAD itself was a operative venture

between children, staff, Tarents, sthool.Land community, there
4

f

are a few outstanding exaples of total Cri:l'opeiaticiii that are

worth rioting in this report-.

The first was the auction held to raise money:for the

heaters in thp two trailers that housed the LEAD piogram-' The

entire'town cooperated to make the auction-a success. Local

'busine4ses donatellgods and services, school board members

offered to help, civic organizations offered to pick up donated

items and the kiremen's Auxiliary baked=a variety of delicacies

to besauctioned off. The teachers at RiWey Central contributed

and urged their Classes to participate. A local auctioneer

donated his time and the school administration and board donated

many iteM§. to:the.auction. The LEAD children preplredhe

advertising, cleaned and repaired items to be auctioned; prepared

C 65



and sold food and collected the money. Dozens, of parents

assisted the staff and Children with the work. Three hundred

people from Ripley and the surrounding.area attended and just

over $529rWas raised. The furnaces were repaired and the.

Children learned a lot about math, hard w9rk and public

relations.

.

Another fund-raising activity was a two-day book sale held

110411in the Spr LEAD Children earned $140, selling old books and

supplies to the public. They transported materials tome cars_

of buyers, sold goods, and kept a record of all sales.

In recognition of their resourcefulness, Supervising

Principal, Eugene Edwards.; donated money for each child to open

a savings account on their field trip to the bank.'.

The children maintained positive contact with the community

by slogging Christmas carols to the elderly, and having parties

.and special celebrations for their-families and friends. The

children prepared the food for the parents' parties and create,

their own games. They-alsOmade gifts for their parents which

were given at the parties or-on special occasions.

The playS that Or children produced with the cooperation

of everyone, drew capacity, crowds of parents; relatives,

teachers, administrators, board members, and many friends in

the community. After each play a party was held for the children.

and their families and guests. It was a good way end a total

family program.
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Evaluation

it

In all, there were 60 migrant and non-migrant'childreft in the

LEAD'',Coaponent.of the program. Table 1,shows the miters of migrant_
A I

a

anti non- migrant children :6y grade levels.

Table 1 '

Migrant and Non-Migrant Chirdren by Grade Levels

Migiant Non- Migrant

Grades

Grades 4-12

18 6

"`o
8

ft

_

23
-

,

13
.

4

Pre- and posttest data were collected on 43 students for reading, 49

students for self assessment, 48 students for school sentiment. index, anti

43 students for self-concept. Data on reading scores-was included in

Part A fdr analysis and will not be analyzed here. Data on children's

perceptions, parents' perceptions, and on self-LsesgMent, sdheol sentiment,.

-and self-coneept are examined in the following pages.

I. Perceptions Assessment''

A. ChildrereiPerceptions. In order-to determine children's re-
,

actions to-the program and the social/intelledtualgrobp

interaction, a 10-item questionnaire was deireoped. Children

were asked to answer each item,by marking X under one of the

'three 'cokumms: Yes, No, or Undecided. Children's responses
of

-

to the 10-item questionnaire are given below:
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felt that there wasn't enough room in the trailer. One child

1. Did you enjoy working with older and'younger
children in the program?

, , 4. v*

2. Did you make'a new friend during the program?

3. Did rou enjocworking,withilOwn-ups in the .

program?

'4. Did you like,eating.togetker as a family on c
Saturdays? . , ,

- - .
5. Wt you feel you learned something in the 411h&"

program that'you could teach to someone else? ,

6. Wouldc.y.eu'continue coming if you could?

.Yes
.9 ,

45

..

47

47

46

47

. 47

No
- -

1

0

0

1

0

PO

Un.

1

-0

0

0

0

0

'

r,
..,--

7. What did, you like most about the program?

.8. What did you dislike about theOprogram?

9. How many times have you been absent?

10e How would you change the program if you could?

This questionnaire was completed by 47 children. From the responses

to Iterc#7, it was noted that children likti field trips* making

things,'drama presentaticins, making Saturday dinner, rehearsing a

play, and going to the circ4- In response to Item #8, childreri
16,

A

.didn't like coming on Saturdays. 'Regarding suggestions for- ch

ing the program, 'children felt that they liked the program and

wouldn't want to chang6 it. HoweJer, they felt that half of the

children should come on Tuesday and the other half on Saturday.

This way, there wouldn't be crowding/in the trailef.

B. Parents' Perceptions, Parents of the children involved in the

LEAD component were asked to give their reactions to the program.

Twenty parents responded to the 6-item questionnaire. Their'

responses to each item are given below:"

68 .
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What qffe"ct
N.
would you s -the program has hadlaY I'our ..

Wchild educationally aneisoclyr.

-
;,.

v.,....

.
,

Children learlied a lot; it taught them to get along with .
..

.

.
.

.,

'others; they learned tins thejr,probab;y wouldn't h
. ...,

' Learned,olherwise in the classroom; Iley: had a chance

~`and participate in activities; they'4aveloped
..- 11

00*

.00

tir

ot

\.
,

practical life skill# such asicookirig, writing, mechaniFs;
0

.

andexposure to a different income Ievel'of societyon an
4/

equal basis.
. I

,

2. '.Have you noticed any changes in your child's attitudes?
.

.. 'I ... . . -

Parents,felt that their children were a little more confident,\

. Or . . .

happier, eager to trysomethingpew, a better help at hole% .'-4
.

.

interested *things the' hild is learning, matured so mach'
,..-/

-..

ifintheir-attitude toward getting along with each otheio
..

.

1111.,
.

andmore'patient with other Children. , 411P-

3. Did.your4i14's experience 1.4-.1e program have an effect on
4 , - - ,

your relationship 4th your dhild2 r G.

. , -e
v

G

Parents telt that they Kad more in common to talk about.

Children4rould help out about the- house, ask more Otations,

- tJ;.

egloyy do*ng things ,together, and can uhderstand why we

F . Y
INOOme impatient with them.'
,,- .,

4. OiCyou teel)ere were advantages .to this after school
program that would not }mite beeillaVailable to/you otherwise?

A, ,
.

. ,
. , .

4prking together, seeing newthings, de4ning about new

.t

pieces, end going on field trips were mentioned bY,parents

as Some Of the advantages, of'thiS after school program.

6" 4
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I
Did you feel that there were any dpadcantages to the

after school program? 10

Parents were very enthlitiasticIbout the program. However,

a few parents felt'that a sties on Saturday conflicted

with child's dutiespt home. These parents suggested that

it would be better if the program was offered after school

on weekdays only.t, .

4

6. Would you recommend that we continue this program next year?.
4

All the,20 parents Who responded strongly recommended, the

continuation of the program. Their Comments are summarized,

below:

It would be
Saturdays.
I feel more

iolifTOM large

better to try it just one day a week plus
Some ous have Scouts, etc, to attend als
parents should be involved ankmaybe children

or poor families.

1 sure do. I was so h4py-that the children could ,belong. %

Plus learning all sorts of new crafts, seeing new places,
and learning .to cook,.tney-have new values,on dlings .
such as now they will remark, "Boy, it takes a lot of work
to put out the newspapdr." OT; "Can wt help with sup16er?P
because they know now how lOng it'takes.to get things done

from scratch. .
.. , .

I think it was very good. for dhildrenlit/

It gives the'kids something& do, b4t have-it a.little.
later in the summek. (It was, gOOd fotthe kids.

Paulaand-Jeff have enjoyed this year but it does conflict
with our activities. as a family. It limits our,time due

to Rihsbard working nights'to justSunday.

It was very educational., .

I think all chpdren,should.getthe chance to learn as
'much as this group 'did.

I think it is a wonderful idea in which many of the kids.
-learn things they would never have learned in regular class

room actiVities.
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I am all for the group programs-insofar as there is
contact with kids of different ages. We learn from
other people and children should inter-mix now and then'.

Well I know my children are looking forward in having
it text year. Thy love this type of activity.

I think it gives' the kids something illat is goof for
them to do and they like it.

4 ,It may help some of the children but we take Bill so
many places and he knows so much abo t all the equip-
intent at home,that is used, T"reall don't see much
advantage in his attending.-

cause I think it i4,wOnderful for the children and
t helps them a lot.

.

s we .think that it makes the children understand
other kinds of activities.

To some child, this may be their only out, both
.

sociallyand educationally. .

Yes it, gives them a chance to visit places and learn more.

We believe it is gold for the children and for"the
ccRmmunity. It gives both the Children and the town, pride.

A
From the above reaction§ and comments of children ana their

parents, it is evident that t1ichildren were fairorable to the

program and that lipspaients exprgised trust,-understanding, and
"

ctl ,

0 full su r.tfor the program. They strongly felt that the program

*be,continued next year.

1 '

II. Product.

Td determine the effect of the.progrmmion affective variables.

suchas motivation, self concept, and attitude toward school, pre

and posttest data was collected on the'above three vaxiables.

'We are indetted to Dr: John E. Bicknell for his assistance in analyzing
data. ./

/,/

f.
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Yk,' Self Assessment of Gweral Level of Mbtiiration. ,A 20-item

Checklist to assess the general motivational level of a child

.has%lbeen developed -by the Wisconsin ReSearcb and Development
-/

.

Center f6r Cognitive Learning-(Klausmeier, et 1972).

.

,Children were asked to assess their behavioy on each item of

the checklistchecklist (Appendix A). pre- apd:post4st scores of 49

given iiiout of 60 children a given in Table 2 below:.
. .

le Z
AF

Pre- and Post &oreson Motivatiop

t

s

I.

Pre' ' .Post , Pre Post ...*

16. TS-, :26. 113 14

14 Y7 27,4, fl: .15

3:

'4'_

°,5.
.

6.

7.

8.

9.

10.

5"

.,15'

11 ,

12", '
13,
12

-) 10

'..11',--

11. , 11

12. 8

13. 10

14. 15

15. . 13

16. 4) *

17.- 18

18. 8

19. 14

20., . 19

21. , 18

22., . 13

23, 16

24. .- 9

25. 13" ,

',Eit 28.. 14( 10%

18. . 29. .9 14

18' 30. 11 12

17 Si.

'. 9 32.

14 33.

11 34.

10 35.

16.. 36. '

th. 37-..-\

8

18

20 ,

38.

.39.

40.

,41.

' 19. 42.

14 43.

11' 44.

,18 . 45. (

17 46,

15 , 47.

1. 48.

7 49.

9

'

.

.

5.

12.

6

11

12

10
'' 71*
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, 3/
9

.9

419

3

3

5

13 -.

13

11

4

:

5 .*

14 '

13 1.

10

13
20

2
.

13'
'12 -

7

10

16

6 ,

11

14
12

15,

17
_,-,,9A

,.
i

. . I

1'

.'-,,i.
\:

.

Data in table 2 wasIgnaled using,cOrrelated t test .to determine .-.,' .1

_ ,

whether there.was signifi"tsant differdhce between pre d post

O.* .
-

,

mean scores: Means and standard riations of 11.26/4. or
"1p

1

pre -test and 12.0/4.11 fOr posttest .gave the t value of 2:63

which is significant at .02 level.
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. B. Sdhool,Sentiment Ipde4.4The childretweri also adliinisiered

. the School Sentiment Ind&x.(IOX,1973) to deteTming their
.- ,...

attitude tbward school: Pre- and posttest data:wefe obtained

Prom'48 Chigiiiihd transformed into T-scores 04e#n 500,
. :,

sip

,

100). Pre- and.posttest T-score means and standard

5 lit

Z

'-t
deviations are giv6n-in Table -:'below.;

lk

Table 3
.

Means. and Standard Deviations

standard
,Deviation

. ,Value,'of t r ire sample was' found to be 2:60 which is

2 level. This indicates that the mean of

Pre Post

479.77 51.32

9x3.92 99.04

f

4

a

significant beyond

,

. PosttestItcores was higher ;than wan oepre-test scores.

O. Spaf,Conce Self concept is 'a learned behavior.' An individ-
,)-- ,

( t.k- 1
t 111 ''- 4

,

ual'; concept ofself is, in part, learned on,, the basis of

/

V

,

feedback he receives from significant others in his life parents,

'peers, and,teachers: Teachers ate an eipedkaiY significant
.

source of feedback 'information that becomes the" basis of a young

person's development
.
of coceptkof4Stlf. A. self concept measure

deveoped by Dr. Johrl Fisher of dinboto State iklle0; Pennsyl-.

, 4111k-

vania, was administered to the Children before and immediately

after the prograawas completed.' Pre- acid postt541'est data,on 43,

Children was obtained gat} is shown Arable 4. "
(

r
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T"lie 4

Pre- nnel Pos.t.kst Scores on

Pre 'lost
132 s'433

116. '121
110 129
119 ,128
129 p'135

125 143
134 '130

119 122

114 118
, 119

12G
.

131 143

113 110 .1

132 138

136 141

114 121

113 JV4
131 727
121 116

.

106 X100
135 135

111 133

1.

3.

S.

6,

7.

8.

9.

. 10.

111:

1/.

13.

15.

16.

17.

18.

19.

20:

Data were anal yzed using t test for correlated sample. Means

and standard deviations for pre- and posttest 'scores are

given in Table -5.

23.

24.

25. t

26.

27.-

28..,

29,

30.

3i.

32.

33.

,34.

35.

36.

37.

38.

S9.
"4d.
41.

42.

43.

4

jl

if Concept

Pre Post",
V5 127

'122 133

-121., 129'

102 117'

89 100

138 145

112 119

122 127

103 121

115 lin

139 . '139

113 138

140 149

130 .

103
145-

95

80,

120

-93

129'

133

116

145

106

118

121

102

129

b

Mean

i.

Standaid
Deviation

Table 5

Means anetandird Deviations

Pre PoSt

118.93
S

125.86 ,

.14. 294'

-

OF

:value of t for correlated sample was iound to be '4.80,-which is

.

Significant beyond Al level.' This indicates
,

that #1e\Prograill

7 4
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1'

:made an appieciablloppact upon students' self concept.

Discussion

. The results obtained from informal nontest-based evidence

indicate that both

program. Children

program next year.

positive attitude,

the program.

children and parenistrongly favored the

expressed theij desire to be involved in the

Parents' auments clearly reflected their

trust,'.underStanding and full support of

Analyzing the data on three variables, it wilp found that.

the children evidenced significant growth on measures of

motivation, attitude toward school, and'self concept. These

results further supported the positive reactions of parents

and children about the program. It may, however, be mentioned'

here that, the -results, due to lack of controls, may'well have

been cOntaminated,by other unmeasured variables.

A
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Appendix A -

Self-Assessment Checklist of
Positive Terminal Behavior

4 Sex

1. I listerkto the teadher.

2..1 begin school work promptly.

3. I correct mistakes'.

4. I work-until the job isfinished.

41141,

Yes 'No

4
5. I work-when the teacher has left the room.

6: If I make mistakes, I still continue to work.

7. I arrive at class'on time.

8. I work on learning activities in free tiate.

. .

9. I do extra school work. .

10. I participate in'class projects.

11. I read during free time.

12. I ask questions.about school work.

_13. I have!pencil and paper ready, when they are needed.

14. I. move quietly to and from my.classes.
S

. 15. I listen to the ideas of others.

16. I help my classmates with their problems.

17. I pick up when the work is finished.

18. I take good care of my clothing, books and other things.

19 I take good car of the school's books, desks, and
other things.

20'. I do that the teacher asks he.

77
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